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Foreword

The Standards
Unit
We are committed to
the following
principles which
underpin all our work:


We will recognise
and celebrate
excellence in the
post-16 sector.



We will recognise
and celebrate
diversity.



We will be open
and participative in
our approaches to
development.



We will recognise
barriers to
excellence and be
supportive of those
working in
challenging
contexts.



We will challenge
underperformance.

Success for All is a partnership between the DfES Standards Unit and
the Learning and Skills Council (LSC).The Standards Unit leads on
Themes 2 and 3 and the LSC on Themes 1 and 4:


Theme 1 – meeting needs, improving choice



Theme 2 – putting teaching, training and learning at the heart of
what we do



Theme 3 – developing the leaders, teachers, training and support
staff of the future



Theme 4 – developing a framework for quality and success.

The Standards Unit was set up in January 2003 to embed excellence
in teaching, training and learning and to modernise and upgrade the
sector’s workforce. It acts as a catalyst, selecting priority curriculum
areas for action and harnessing the work of partners to improve
quality in the post-16 learning and skills sector – in FE and sixth form
colleges, sixth forms in schools, work-based learning, adult and
community learning and the prison service.
The Unit’s staff includes officials and expert practitioners seconded
from colleges and other providers and the inspectorates.This core
team is supported by call-off consultants, whose expert knowledge
enables delivery in a range of areas.The work of the central team is
supported by nine regional offices who are crucial to the national
dissemination of the teaching and learning resources and the
delivery of step improvements across the country.The Unit selects
curriculum areas because of their importance to the economy and
social inclusion and because inspection outcomes show there is
room for improvement
To support the improvements required, the Standards Unit is also
providing national free training in coaching for teachers and trainers
who have been nominated as Subject Learning Coaches by their
managers.The programme is designed to provide professional
training for Subject Learning Coaches so that they can work
confidently with colleagues to further improve teaching, training
and learning in their subject area. It is a new and exciting programme
which is being embedded through subject networks, where Subject
Foreword
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Learning Coaches from different backgrounds meet to share best
practice and develop their coaching skills. If you would like to know
more about becoming a Subject Learning Coach, why don’t you
speak to your Standards Unit Regional Director or look at
www.successforall.gov.uk.

This health and social care resource will be a valuable reference in
network meetings when Subject Learning Coaches are discussing
the health and social care curriculum.We hope you will find this a
useful resource and we look forward to receiving your comments
and feedback.
Jane Williams
Director of Teaching and Learning
Head of Standards Unit
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Introduction

The seven teacher and trainer
handbooks are linked to the
seven learner observation
booklets.The booklets are
designed for learners undertaking
a level 3 qualification in early
years. On completion of the first
six booklets, the learners will have
developed the skills and
understanding essential to
complete an observation to
professional standards.The
seventh booklet is an extension of
Booklet 3 – methods of
observation.Three of the
methods are dealt with in more
depth and detail.

NOTE

Guidance notes for
teachers and
trainers and a
specimen scheme of
work may be found
in Handbook 1.The
appendix of this
handbook deals
with how to adapt
the resources for
health and social
care.The Teacher
and trainer key skills
handbook shows
key skills mapped to
the activities in
Booklets 1–7c.

Working as an early years
practitioner is a very important
profession. It is a privilege to be
responsible for supporting
children as they become
confident and well balanced
individuals, able to take their
place in society. It takes many
skills to provide a firm foundation
for the future of a child.The most
important are the ability to make
objective observations, draw
appropriate conclusions and
prepare plans to encourage each
child to achieve his or her full
potential. Encourage your
learners to be unobtrusive
observers of children and they will
learn much that will help them to
develop these essential skills.

Effective observation is a
sophisticated skill essential for
working in a variety of early years
health and social care settings.
Observation skills are applicable
through all vocational sectors and
work-based learning
environments. Rigorous
observation processes demand
many high level skills including
recording, reviewing, monitoring,
interpretation and evaluation.
The teacher and trainer
handbooks provide ideas,
resources and guidance to assist
you in planning and organising
learning.The handbooks aim to
stimulate ideas to help you to
improve teaching and learning
but are not definitive guides.The
seven teacher and trainer
handbooks link to the learner
observation booklets and may be
used flexibly to meet the needs of
individual learners.You may
decide to use individual sessions
for other programmes. For
example, Handbook 6 would work
well as part of an induction
programme for most courses.
Throughout this handbook we
refer to the following
publications: Foundation Stage
Profile Handbook and Birth to Three
Matters – both DfES publications,
produced by Sure Start.
Introduction
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The seven teacher and trainer
handbooks support each of the
following learner observation
booklets:
Handbook 1
How to develop good
observation skills
Handbook 2
How to plan and record
observations
Handbook 3
How to choose methods of
observation
Handbook 4a
How to make sense of your
observations.
Part 1: Interpreting your
observations – milestones and
norms.

8

Handbook 5
How to make sense of your
observations
Part 2: Conclusions and
recommendations
Handbook 6
How to use references and
bibliographies
Handbook 7a
Supplement to Booklet 3:
methods – checklists
Handbook 7b
Supplement to Booklet 3:
methods – graphs and charts
Handbook 7c
Supplement to Booklet 3:
methods – time and event
sampling

Handbook 4b
How to make sense of your
observations.

Each handbook is subdivided
into three sections:

Part 1: Interpreting your
observations – theorists and
expert opinion

2. Activities.

Observation teacher and trainer handbook 4b

1. Session plan.

3. Resources.
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Teacher and trainer notes – Session 4b

Interpreting your observations

Session plan
Part 1: evaluation –
theorists and
expert opinion

What you will need to do for
this session:


Read this handbook and
copy relevant pages for your
learners as handouts.



Read learner observation
Booklet 4b.



Photocopy enough copies
of Booklet 4b for your
learners.



Remember to identify any
potential barriers to
individual learning. Build in
plans to help each learner to
achieve success.Where
possible work with a
colleague specialising in
language, literacy and
numeracy (LLN) ensuring
learners are able to acquire
the skills (LLN) or apply the
skills (key skills) to meet
individual need.

The resources you will need
for this session:


Booklet 4b.



This handbook for
instructions for activities.



Resources (handouts and
OHTs) from the back of this
handbook.



Observation key skills
teacher and trainer
handbook.



Birth to Three Matters,
Foundation Stage Profile
Handbook and Key Stage
One curriculum information
as reference for areas of
development.

The session:


Introduction.



Theorists, pioneers and
experts.



The theorists, practical
activity.



Theorists matching activity.



Piaget’s theory of
development.



Comparison of observation
to theories and expert
opinion.



Review and consolidation
and How did I do?



Teacher or trainer
evaluation.

How to make sense of your observations

9

Observation teacher and trainer handbook 4b

Give out Handout 1 (p. 16).

Recap on previous sessions and booklets
using a range of methods to include all
learners, for example, quizzes, focused
questions and charts.

Discuss in large group.

Complete Handout 1
individually.

Discuss previous session
and recap on
Booklets 1–4a.

Use observations, linking appropriate
theories to findings.

Introduce the aims and objectives of the
session.

Discuss content of session.

Introduction to the session

5 minutes

Learner activity

Teacher or trainer activity

Time



By the end of the session, learners will be able to:
understand a range of theories and theorists in relation to child development;

link their observations to theories and expert opinion.

Objectives

To make use of appropriate theories in order to explain findings from observations.

Booklets 1– 4a, b.

Learners demonstrate
the depth of their
learning to-date.

Learners understand the
aims and objectives of
the session.

Learner outcomes

5:57 pm

Aim:

Number on register:

Resources

Interpreting observations using theorists and their theories

Topic:

22/7/05

Date:

Length of session: 120 minutes

Observation

Unit:

10

Room:

Teacher or trainer:

Programme
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Record on a flip chart/whiteboard.

Discuss the theorists – ask learners if they
know any theorists/theories.

Reference to awarding body
guidelines/criteria if appropriate, and
highlight evidence required for grading.

Discuss.

Discuss the theorists.

Thought shower – ‘why do we use more than
one opinion to support observations?’

Thought shower – why do
we use more than one
opinion to support
observation?

Discuss the importance of
supporting observations
with expert opinion.

Discuss awarding body
grading criteria if
appropriate with the
teacher or trainer.

Discuss the importance of supporting
observations with the views of experts to
help to understand and interpret the
observations. Encourage learners to draw on
their experiences reflecting on the diverse
needs of the children, including cultural or
disability needs. Highlight the importance of
remaining objective.

Introduce the theorists, pioneers and
experts.

Listen and ask questions
about the theorists.

Learner activity

Flip chart/
whiteboard.

Resources

Learners understand
awarding body
guidelines in relation to
the grading of
observations.

Learners understand the
importance of
supporting observations
with the views of experts
when interpreting the
observations.

Learner outcomes

5:57 pm

Theorists, pioneers and experts

Give out Booklet 4b and give learners a few
minutes to look through Booklet 4b.

Discuss in large group.

Ask learners to complete individually.

Teacher or trainer activity

22/7/05

10 minutes

Time
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Session plan
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15 minutes

Or you could use the observation sequences
video/DVD to explore further

Learners will need to link the observation to
Piaget’s theories of development.

Ask the learners to complete Handout 4
(p. 32).

Piaget’s theories of development

Allow sufficient time for feedback.

Feed back in large group and discuss – use
OHT 1 (p. 33) to check answers.

In small groups, ask learners to complete
Handout 3, pp. 30–31, matching concepts to
theorists.

The theorists – matching activity

Check the accuracy of the products learners
have designed.

Record key points.
Handout 4.

Feedback and discuss.

Complete Handout 4,
linking the observation to
Piaget’s theories of
development.

Feedback in large group.

In small groups, discuss
and match concepts and
theorists.

Observation
sequences.
Video/DVD.

Handout 3, OHT 1.

Learners are able to
accurately link
observation to Piaget’s
theories of development.

Learners accurately
match concepts to
theorists.

5:57 pm

30 minutes

Learners design a
permanent record for
display on the allotted
theorist.

In small groups, ask the learners to design a
permanent record for a display of theorists,
for example, a poster or resource table.

Learners produce a
permanent record of
theorists with accurate
information for display
and reference.

Learner outcomes

22/7/05

Allocate each group a different theorist and
ask learners to read Handout 2 (pp. 17–29).

Handout 2,
paper (A3 size),
glue, scissors and
pens.

Read Handout 2 – theorists

The theorists – practical activity

45 minutes

Resources

Learner activity

Teacher or trainer activity

Time

Obs_TT4B.xp (4th)
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5 minutes

Session plan

After the session

Check that aims and objectives of the session
were met.

Recap and evaluate the session.

Ask learners to complete Activity 3, p. 14 to
check and consolidate learning.

How did I do?

Glossary – learners fill in new words or terms
and discuss their meaning. Complete Activity
2, p. 13.

Review and consolidation

Feed back and discuss in large group.

Using Booklet 4b, ask learners to complete
Activity 1. Learners should read pp. 3–10
before completing Activity 1 on pp. 11–12 of
Booklet 4b.

Any questions?

Complete activities 2 and 3
of Booklet 4b.

Feed back and discuss.

Complete activity 1
(Booklet 4b).

Read Booklet 4b.

Learner activity

Booklet 4b.

Booklet 4b.

Resources

Learners are able to
identify what they have
learnt so far and areas
needing further
development.

Learners should
demonstratre
understanding of new
words and terms used
throughout the session.

Learners are able to
compare observations to
theories/expert opinion.

Learner outcomes

5:57 pm

Comparison of observation with theories
and expert opinion

Discuss with whole group.

Record key points on the flip
chart/whiteboard.

and observe Piaget’s theories within a
nursery.

Teacher or trainer activity

22/7/05

10 minutes

Time
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Review of:
b) what went less well and how to improve it

Review of:

a) what went well

Observation teacher and trainer handbook 4b

c) were the needs of all learners met?

5:57 pm

Review of:

The needs of particular learners will be met in the following
ways:

(achieving differentiation)

(differentiation)

22/7/05

The following range of particular needs exist (these will have been
identified during the learners’initial assessment):

How the needs of all learners will be met

Identifying the needs of all learners

Teacher or trainer evaluation
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Resources

Booklet 4b

Interpreting your observations – theorists
and expert opinion

Resources
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Handout 1

Confirm previous learning from Booklet 4a

The four steps in observation are:

A milestone is:

You will match your milestone to:

Examples of significant achievements are:

16
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Handout 2

Theorists and how you can use them

You should use this section with learner observation Booklet 5.
The work on the theorists that follows is designed to provide a
concise overview of their key ideas and to help you select a theory or
theories and evaluate them as part of your report. It is not meant to
be a substitute for the work you are doing about theorists on other
parts of your course.
Theories – do we need them?
You have carried out a detailed observation of an individual child or a
group of children.You have looked carefully at the evidence that
demonstrates significant achievement or behaviour, and which
relates to the aim you set for the observation.You have made
comparisons based on this evidence using carefully chosen
developmental milestones.You have recorded what the child does,
how he or she does it, and his or her stage of development.
You now need to think in depth.Think about how the milestones for
normative development came about and why children tend to
develop in their own particular ways. Different things influence and
interest children and this makes them, and us, unique.
A child development theory is an idea, or set of ideas, that tries to
explain something. For example:


What is happening when children play?



How do children become sociable?



Why do two-year-olds have tantrums?



Why do we speak?

Child development theorists have worked with children, watched
them closely and have arrived at a range of conclusions. All, however,
agree that each child is a complex individual.

Theorists and how you can use them
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Handout 2
The use of developmental charts is only the beginning of the process
of understanding a child. Now look at what each theorist has to say
about child development.
Theories and approaches
You are ready to make theoretical links when you have found and
discussed appropriate child development milestones.
The following pages summarise the main theories of a number of
child development theorists.
Jean Piaget (1896–1980)
Piaget is a constructivist. Constructivists think that children learn
best by being active and through investigation and exploration.
These are called first-hand experiences.
Piaget was a Swiss psychologist whose work has been extremely
influential. He developed his theories through observing and testing
his ideas on his own children.
The following table shows the developmental stages through which
Piaget believed children passed:
Sensory motor
0–2 years
Learning occurs through the senses and movement.
A trial and error approach is taken to solving problems.
The child is egocentric: aware only of his or her own wants and
needs.
Pre-operational
2–7 years
The child is egocentric and unable to decentre (see things from
another’s point of view).
The child thinks that objects have thoughts and feelings:
Animism.
The child uses symbols in play.
The child believes what his or her eyes tell him or her – so she or
he is unable to conserve number, mass or capacity.
Trial and error is still the child’s main way to solve problems.

18
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Handout 2
Concrete operations
7–11 years
The child can play games with rules and can now de-centre.
The child knows that objects do not have thoughts or feelings.
Children can use symbols in mathematics and writing, but need
to use objects to help them, for example, to count.
At this stage, children are able to conserve.
Formal operations
11+ years
Piaget suggests that not all of us reach this stage.
Now children can work things out in their heads and are able
to work out problems using logic.
Piaget is also important for proposing the notion of schema.
A schema is a pattern of repeatable behaviour which can be
observed in children who seem to be doing the same thing over and
over again. For instance:


putting a toy into a truck and pushing it to a chosen spot and
unloading it – a transporting schema;



putting things into bags – building blocks, cars – and fastening
them up – an enveloping schema ;



building towers – a vertical schema;



making fields for the farm animals – an enclosure schema.

Other schema include:


positioning – laying things out in an order;



rotation – turning knobs and wheels;



connection – joining things together.

Children become deeply involved in making sense of ideas that are
interesting to them and, in their play, they are engaged in exploring
and thinking them through.Your observations will provide you with
insight into their exploration.You will then be able to provide
resources and sensitive interactions to support them.

Theorists and how you can use them
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Handout 2
Piaget would say that children are in a state of disequilibrium until
they have adapted and accommodated new information, gained
through their play, which returns them to a state of equilibrium –
until the next new idea emerges.
Look for:


children using symbols in their play (a wooden brick is a cake, a
cardboard box is a house or a car);



children talking to dolls and teddies;



babies exploring a toy by handling it and putting it in their
mouths;



children who appear to drift from one activity to another or seem
to repeat the same thing over and over again.

Lev Vygotsky (1896–1934)
Vygotsky is another constructivist. He was a Russian theorist whose
work led him to conclude that children learn from those around
them – from adults and from their peers.This is called the social
context of learning and applies to cognitive and language
development.The child imitates those around them, listens to and is
guided by them.
He suggests that “language is an important tool in children’s
learning”and that they increasingly use it to guide their thinking.
Children will think out loud as they play and give a commentary on
what they are doing.This seems to support his idea.
He also saw a relationship between speech, drawing and writing.
Drawing and writing are symbols. Children begin by drawing things
and then move on to ‘writing’speech.Writing is made up of symbols
that represent the sounds of spoken language.
In addition,Vygotsky is well-known for his theory of the ‘zones of
development’. When you observe a child or children playing without
adults, they demonstrate what they already know and understand.
They may be refining and re-organising this, but essentially, by
observing their play, we can find out the sense they have made so far
of concepts and skills.Vygotsky calls this the ‘zone of actual
development’.

20
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Handout 2
However, with the support and guidance of adults, or peers, children
can reach a higher level of competence, whether it is of a concept or
in a skill.This is the ‘zone of proximal development’. For example:


Learning to wash your hands by yourself by doing something
unaided, but having help with the difficult parts.



Learning to count by singing finger rhymes and number songs.

The ‘zone of future development’is the potential at the end of a
given period, for instance, the early learning goals at the end of the
Foundation Stage Profile Handbook. It might be writing your own
name independently, or tying your own shoelaces.
Two questions then arise:


When does proximal development become actual development?



When does future development become proximal?

Look for:


practitioners talking to children engaged on a task, questioning
and making suggestions about what they might do;



children discussing with each other and with an adult, a topic of
mutual interest;



children engaged in emergent writing.

Jerome Bruner (1915– )
Bruner is an American theorist and one of the constructivists. He
spent much time working in the UK. He is interested in the ways we
can encourage children to engage in high levels of play that present
challenges, and develop thinking and problem-solving skills. He
developed the notion that adults should ‘scaffold’children’s learning.
This could involve providing a framework to support them while
they struggle with any difficulties and providing them with
strategies to succeed. In your observations, you may see adults doing
just this, or note opportunities that have been missed, for which you
might develop plans.

Theorists and how you can use them
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Handout 2
Bruner is also important for his three ‘modes of representation’:
Enactive
0–1 year

learning through
movement.

Iconic
1–7 years

information is stored in
images based on the senses.

Symbolic
7+ years

symbols are used, for
example in language,
mathematics and music, to
store information.

Look for:


practitioners talking to children engaged on a task, questioning
and making suggestions about what they might do;



an adult holding the paper while a child cuts with scissors,
supplying resources at a critical moment in an activity, doing the
‘hard bit’so as to prevent frustration.

B. F. Skinner (1904–1990)
Skinner is a behaviourist. He thought that children learn because
they seek the approval of important adults and peers.
He worked out that children will repeat behaviour that gains them a
reward. He called it ‘positive reinforcement’. It could be tangible like a
sticker or a toy, or intangible, like a smile or praise from an important
adult or peer.
Positive reinforcement can also work for children whose behaviour is
unwanted. If you reward the child by giving attention, even if it is to
tell off a child or administer a sanction, then this may encourage a
repetition of the unwanted behaviour. All children want to be
noticed and if the only way to attract notice is to be uncooperative,
then that is what happens.
That is why it is best to ignore unwanted behaviour – for as long as
you can! Being ignored is an unpleasant experience and children
tend not to want to repeat it.
This theory also works for cognitive and language development:


22

Language: when a baby makes a sound, it is greeted with delight
and praise (a reward) and so the baby does it again and again.
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Handout 2
Cognitive: positive feedback (praise, stickers and written
comments) encourages concentration, perseverance and
confidence.

Look for:


the impact of the behaviour management strategies used in your
setting;



adults praising children;



adults telling off children;



children using new vocabulary learnt in an activity.

Albert Bandura (1925– )
Bandura is a social learning theorist. He suggests that “children learn
behaviour from observing others”. Social learning is often called
observational learning or modelling. Bandura’s most famous
experiment involved a bobo doll which is a large inflatable clown
doll.
Three groups of children watched an adult hit the doll:


Group 1 saw the adult beat the doll and nothing more.



Group 2 saw the adult getting a reward for hitting the doll.



Group 3 saw the adult being punished for hitting the doll.

You can guess what happened when the groups of children were
given the doll to play with.
Your observations of adults and children playing together will
demonstrate Bandura’s theory in practice.
Look for:


children in role play imitating the speech and behaviour of adults;



children at lunch time, passing things and helping each other,
saying ‘please’and ‘thank you’;



children offering to help each other and adults at clear-up time at
the end of a session.

Theorists and how you can use them
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Sigmund Freud (1856–1939)
Freud was a psychoanalytical theorist whose work has been very
influential. He explored the notion of the three parts of the
unconscious mind.
The id – governs our desires and needs, for example, babies are
driven by the id and are completely unaware of the needs of others.
The ego – we are able to work out how we can manipulate the world
(mainly other people) to get what we want.
The super ego – the conscience develops and we are able to tell right
from wrong.
Freud also thought that we are driven to satisfy our basic needs,
namely our libido. If we are prevented from passing satisfactorily
through the stages associated with the libido, our behaviour will be
affected negatively.The stages are associated with parts of the body:
0 –1 year:
2–3 years:
4–5 years:
6–12 years:
Puberty:

the oral stage.
the anal stage.
the phallic stage.
latency – a period of more
emotional stability.
the genital stage.

Look for:


a child taking a toy from another child;



a child offering a ‘bribe’in exchange for a turn on a bike;



a baby putting everything into her mouth;



toilet training routines in your setting.

Erik Erikson (1902–1994)
Erikson is another psychoanalytical theorist who thinks that what we
do is determined by our minds and, in particular, by our unconscious
minds. He was a student of Anna Freud, Sigmund Freud’s daughter.
Erikson put forward the idea that there are stages in the
development of our personalities which are linked to social and
cognitive development. As children pass through the early stages,
they need to develop in confidence and to be encouraged by adults
who are positive and who give them time and praise. Otherwise, they
feel insecure and lack self-esteem.
24
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Handout 2
Look for:


parents and carers responding to a baby crying;



children being encouraged to ‘have a go’at getting dressed and
given praise for trying;



children talking about their achievements at circle-time.

John Bowlby (1907–1990)
Bowlby is one of the most influential theorists. His studies led him to
believe that babies are born with an instinct to form strong ‘bonds of
attachment’with their primary carer who is usually, and ideally, the
mother. Attachments are formed between 6 and 9 months.This has
implications for early years practitioners because this is the age
when many mothers return to work and leave their babies in day
care.
Bowlby’s research indicated that, if a strong attachment is not
formed by the age of 12 months, the baby is more likely to suffer
from psychological problems later in life.‘Maternal deprivation’is the
term he uses to describe the cause of these problems.
As a result of further research, we realise that babies can form
‘multiple attachments’– to fathers, family members and to key
people in the day care setting. A baby will show that strong
attachments are in place by certain characteristic behaviours. Some
examples of such behaviour are seeking out a particular person,
being unhappy when the person is not around, showing awareness
of the person’s presence by looking at her or him, responding to his
or her voice and showing pleasure when the person reappears after
an absence.
Babies and young children who have only insecure attachments
demonstrate different behaviours – they may be overly clingy or,
alternatively, turn away and appear indifferent to the carer.
In your work, you will see a range of responses when children part
from their main carers.These can range from mild unease to acute
distress.This is known as ‘separation anxiety’. Practitioners need to be
very sensitive at these stressful times and support both the child and
the primary carer. By the age of three or four, children understand
that carers will return later and separation anxiety gradually
disappears.

Theorists and how you can use them
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Look for:


children separating from their carers;



children seeking out their key person for a cuddle;



picking up time – reunions.

Noam Chomsky (1928– )
Chomsky’s theory about language development states that we are
born programmed to use language and to speak. He says we are
born with the apparatus we need to create speech – the mouth,
teeth, tongue, lips and the voice box or larynx. Our brains are wired
up to process language.We also have an inbuilt urge to
communicate with each other that drives us to use language.
Chomsky calls this the ‘language acquisition device’.
There is an interesting debate between those, like Chomsky, who
think we are born to talk, those who agree with Skinner that we learn
to talk because we get positive reinforcement, and Vygotsky, who
thought that we learn to speak because we are in a speaking and
listening environment.
What do you think? Is it nature or nurture?
Look for:


babies making sounds and ‘talking’even though there is no one
around;



children taking delight in making up nonsense words.

Not all theorists are dead
Many famous theorists are still alive and are actively researching.
Many are reworking and developing the work done by earlier
theorists. For example:
Bowlby
John Rutter
Piaget’s schema
Athey Nutbrown
Piaget
Donaldson
Froebel
Tina Bruce
Chomsky and Skinner
Joan Tough
It is important to realise that theories are not fixed and
unchangeable, but provide a basis for discussion and further
reflection and experiment.You are part of that process through your
observations and comparisons and the plans you make for the
children based on them.
Find out about any theorists’names that are new to you.
26
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You, too, can be a theorist
Through your observations and reflections upon them, you will
come to know very well the children in your setting.Your
comparisons may lead you to question or even disagree with a
particular theory.You may find that what the theory states is not
borne out by what you observed – or only partly so. Children do not
fit neatly into boxes and cannot be made to fit a theory.You are
entitled to your view, so long as you explain it carefully in relation to
the child and behaviour you have observed.
You may find evidence of aspects of more than one theory in your
observation and you will realise that theories are interlinked or
support one another. For instance, Bruner’s ‘scaffolding’is a way of
achieving Vygotsky’s ‘zone of proximal development’and Skinner’s
‘positive reinforcement’balances Chomsky’s ‘language acquisition’
device so that these theories together help us understand language
development.
As you carry out more and more observations of children, you may
well develop your own tried and tested theories about how they
learn, why they behave as they do, and the most effective ways to
support them.
REMEMBER

This is only a guide.
The content of your
observation record
will highlight
theoretical issues
that you might wish
to follow up.

Which theorist should I choose to support my observation?
The table below will guide you to look at the work of a theorist
relevant to the aim of your observation.

Theorist

Aim of the observation

Jean Piaget
1896–1980

Play with 0–8-year-olds
Early years curriculum
National curriculum
Cognitive development

Lev Vygotsky
1896–1934

Play
Cognitive development
Early years curriculum
National curriculum
Social development
Language development

Theorists and how you can use them
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Jerome Bruner
1915–

Play
Early years development
National Curriculum
Cognitive development

B.F. Skinner
1904–1990

Social development
Behaviour management

Albert Bandura
1925–

Social development
Behaviour management

John Bowlby
1907–1990

Emotional/social development
Transition (parting and reunion with carer/new setting).
Attachment (primary carer, key worker)

Sigmund Freud
1856–1939

Emotional development

Erik Erikson
1902–1994

Emotional/social development

Noam Chomsky
1928–

Language development

Pioneer

Approach

Friedrich
Froebel
1782–1852

Childhood is an important stage in its own right; it is not just a preparation for
adulthood.
Parents are children’s most important educators.
Children and adults learn from each other and the setting is a community.
It is important to develop the whole child through the senses and first-hand
experiences.
Froebel introduced gifts (block play), occupations (art and craft activities) and
songs (nursery / finger rhymes, music activities ).
Play is the means by which children draw together and unify their feelings
about, and their knowledge and understanding of the world.
He founded the kindergarten movement.

Maria
Montessori
1869–1952

Childhood is a very special period in a person’s life.
Children will flourish in a specially prepared environment, using specially
designed resources.
Children are encouraged to become independent learners through structured
play, guided by adults.
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Each sense is developed separately, in simple to complex steps.
Imaginary play is not a valid experience – it is a deception and takes children
away from real learning.
Rudolf
Steiner
1861–1925

Childhood has three phases – the ‘will’, the ‘heart’and the ‘head’. The ‘will’
governs the first seven years and children need protection in a carefully
prepared environment.
The environment should be filled with natural materials which provide
stimulation to the senses and are aesthetically pleasing.
There is an emphasis on imaginary play and role-play. Stories and songs are
important; stories are told, not read, so books have no place in the setting.

Margaret
Macmillan
1860–1931

Margaret Macmillan was influenced by Froebel. In order to learn, children need
healthy bodies. She set up ‘open air nurseries’where children spent as much
time as possible out of doors.
First-hand experience and active learning through free play are important in
developing the whole child.
She introduced free meals and medical care.
She worked closely in partnership with parents.

Susan Isaacs
1885–1948

Susan Isaacs was influenced by Froebel. Her concern was the inner life of
children, expressed through their feelings and influenced by their experiences.
She encouraged role-play and imaginary-play as a means for children to
express their, often strong, emotions. She advocated that nursery education
should continue until children reached the age of seven.

Strategies

Guidelines to consider

High Scope

An American programme used to support children from underprivileged
backgrounds.The Plan–Do–Review routine encourages children to take
control, make decisions about their learning, solve problems, be independent
and take responsibility for themselves and their environment. Equipment and
resources are clearly labelled and freely available.The setting is organised into
clearly designated areas for different types of play. Children may spend long
periods outside if they so choose.

Foundation
Stage
Profile

Provides guidance to early years practitioners working with 3–5-year-olds on
the provision of a well-balanced and appropriate curriculum. Establishes
expectations, known as early learning goals, reached by means of stepping
stones, for children to reach by the end of the stage. Practitioners may plan,
using the six areas of learning. Play is strongly advocated as the key approach
to learning.

Theorists and how you can use them
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Matching theorists and their concepts

Complete this handout by matching the observations to a theoretical concept and the theorist
who developed the concept.
Observation

1 Masood (4 years 9 months) tells James that he can get his
coat on if he puts his hood on first. He then makes sure the
coat is the right way round so that James can try.
2 When two matching lines of five counters are laid out,
Niamh says that the number of counters in each row is the
same; when one line is made longer, although no counters
are added, she says that there are more in that line.
3 The children and adults clear up together at the end of the
session.They help each other and are often heard to say
‘thank you’. Andre, who is new to the setting, watches the
routine and then begins to put the building blocks into
the box.
4 Liesl is in the role-play area. She puts a teddy in the cot
and covers him up with a blanket. She puts all the cups
and plates in the cupboard and shuts the door. She puts a
shawl over her head and goes outside where she sits in
the wicker house.
5 Carer to baby: ”You’re a beautiful baby, aren’t you?”Baby to
carer:“Ba, ba, ba.”(smiles) Carer to baby:“Yes! That’s right –
you are so clever!”(hugs baby)
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Observation

Concept
number

Theorist

6 Mohamed (2 years 5 months) clings to his carer when she
is leaving to go to work. He starts to cry. Marsha, his key
worker, picks him up and tells him she has got a special
activity ready for him. Carer gives him a kiss and leaves.
Marsha and Mohamed wave to her, then go off to play.
7 Jakada to Zak:“Put two cars in there”(he points to the
garage). Zak puts three cars in the garage. Jakada to Zak:
”No, no. I said 2, not 3.Take one out.”

Theoretical
Concept
1
Attachment

2
Scaffolding

4
3
Conservation of Positive
reinforcement
number

6
5
Learning from Zone of actual
watching others development

7
An enveloping
schema

Theorists
A
Piaget

B
Bandura

C
Vygotsky

D
Bruner

E
Bowlby

F
Skinner

How did you do?
Discuss your responses with your teacher or trainer.

Matching theorists and their concepts
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Linking observations to Piaget’s theories of
development
Now try this activity.
Observe Josiah who is in the home corner with Dion and Aneesa. Josiah is stirring conkers in a
plastic bowl with a wooden spoon.
J  D and A,“I’m making cakes for tea. Do you want some?”
Dion does not respond. He is trying to fit the pieces of pizza together on the plate. He keeps
moving them around.
A  J,“Yes give me one and one for my baby.”
She sits down at the table holding the doll in front of her. Josiah uses the wooden spoon to put a
conker on the table. It rolls off.
A  J,“Silly! It’s like a ball and it rolls! You need a bowl.”
Josiah gets a bowl from the cupboard and puts it on the table. He tries again with the spoon, but
cannot get a conker onto it. He picks one up with his fingers and puts it into the bowl.
J  A,“That’s it – now it won’t roll.You can eat it. Does your baby like her one? What does she say?”.

1.

According to Piaget, which stage of cognitive development are the children operating in?

2.

How is this symbolic play?

3.

Is animism present in the play? Where? How?

4.

Vygotsky suggests children learn through playing with other children. How far is this
happening here?

5.

Suggest ways in which a sensitive adult could become involved in the play and move the
children’s learning forward.What could be the zone of proximal development for Josiah
and how might the early years practitioner scaffold that learning?

Hint: Think about what Josiah has learnt about shapes.
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Answers to the theorists matching activity

Observation

Concept
number

Theorist

1

Masood (4 years 9 months) tells James that he can get
his coat on, if he puts his hood on first. He then makes
sure the coat is the right way round so that James
can try.

Scaffolding.

Bruner

2

When two matching lines of five counters are laid out,
Niamh says that the number of counters in each row is
the same; when one line is made longer, although no
counters are added, she says that there are more in
that line.

Conservation
of number.

Piaget

3

The children and adults clear up together at the end of
the session.They help each other and are often heard
to say ‘thank you’. Andre, who is new to the setting,
watches the routine and then begins to put the
building blocks into the box.

Learning from
watching
others.

Bandura

4

Liesl was in the role-play area. She put the teddy in the
cot and covered him up with the blanket. She put all
the cups and plates in the cupboard and shut the door.
She put a shawl over her head and went outside where
she sat in the wicker house.

An enveloping
schema.

Piaget

5

Carer to baby:“You’re a beautiful baby, aren’t you?”Baby Positive
Skinner
to carer:“Ba, ba, ba”. (smiles). Carer to baby:‘Yes! That’s
reinforcement.
right – you are so clever!’(hugs baby).

6

Mohamed (2 years 5 months) clings to his carer when
she is leaving to go to work. He starts to cry. Marsha, his
key worker, picks him up and tells him she has got a
special activity ready for him. Carer gives him a kiss and
leaves. Marsha and Mohamed wave to her, then go off
to play.

Attachment.

Bowlby

7

Jakada to Zak:“Put two cars in there”(he points to the
garage). Zak puts three cars in the garage. Jakada to
Zak:“No, no. I said two, not three.Take one out.”

Zone of actual
development.

Vygotsky

Answers to the theorists matching activity
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Adapting Sessions 4a, 4b and 5 for health
and social care
Below you will find some suggested
adaptations for activities included in the
session plans.



Learners should look at their previous
completed case study exercises in their
pairs and identify significant needs, and
what information gathering methods from
the previous session they could use to
develop a better understanding.



The groups should be mixed up, so that
everybody has the opportunity to look at
new case studies. Learners should then
discuss and complete the previous activity
with a new case study.



Mix the groups again to identify more
needs.



Circulate around the groups to check
understanding and extend learning
through individual questioning.

These sessions require some adaptation for
learners studying health and social care.
This is however an ideal opportunity to adapt
the resources to develop an understanding of
how observation skills are integral to the care
planning process.
You may decide to change the emphasis of
these sessions to include the caring process –
assess, plan, implement, record and evaluate –
and how objective observation skills are
central to this process.
Below are some ideas as to how to do this.
If you have decided to focus on the care
planning process you could follow the
suggestions below.

Step 1 – Assessment
What you do
The aim is to identify significant needs
observed and begin to make
recommendations for care planning.
Group


34

Introduce the learners to the five care
planning stages and discuss:

assessment;

planning;

implementation;

recording;

evaluating.
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Step 2 – Planning
Theorists, pioneers and experts
You may find that many of the theorists that
have been provided with the resources are
useful for your learners.You may also feel that
you should supplement this with other
theorists such as Wolf Wolfensberger,
(normalisation/social role valorisation), Roper,
Logan and Tierney (activities of living), Irving
Goffman (institutionalisation), Carl Rogers
(self-concept), Abraham Maslow (hierarchy of
needs) among others.
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What you do



Learners should identify who should be
involved in planning care (ensure the
client is at the top of the list!).



Learners should identify a way of meeting
that need and write a description of:
 a goal;
 how that goal will be achieved.



Ask the groups to combine and discuss
their ‘care plan’.



Pairs should feed back to the large group
and discuss the issues raised.

Group






Explain the importance of carefully
considering the views of theorists to help
understand the needs and requirements of
clients/service users.
You may wish to lead a discussion
considering all of the different
theories/opinions and how they relate to
each other.
Encourage learners to be constructively
critical, explaining that, as their knowledge
and experience grows, so will their
confidence and ability to effectively
compare and contrast different
perspectives effectively.

Steps 4 and Step 5 –
Recording/evaluation
What you do
Group



Check understanding and provide
guidance on work to be done as personal
research in the learner’s own time.



Review the work done previously
concerning objectivity in record keeping.



Link this to the process of review and
evaluation (how subjective comments can
negatively affect the effectiveness of the
process).



Identify how evaluation is a form of
assessment and note that the process is a
cyclical one.



Identify who should be involved in the
evaluation process (ensure the client is at
the top of the list).



Sum up by drawing learners attention to
how all of the care planning process
revolves around and relies upon objective
observation.

Step 3 – Implementation
Activity
What you do
The aim is to use the identified assessment of
need to begin to support clients to meet
needs by formulating a care plan.
Group




Ask learners to think back to ‘aspects of
self’or ‘activities of living’identified in
Session 1.
For each case study there should now be a
collection of identified needs. Ask the
learners to group these needs according to
which ‘aspects of self’or ‘activities of living’
they most closely relate.

Adapting Sessions 4 and 5 for health and social care
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The observation booklet

Welcome to the observation booklet

REMEMBER

This booklet is not
designed as a
distance learning
resource.The work
of the learners
should be discussed
with the teacher or
trainer and
appropriate
feedback should be
provided.

This booklet is designed for you and your learners to use in one or all
of the following ways:




As part of a taught session.
For learners to complete in their own time.
As part of a taught session and as part of learners’private or
independent study time.

The booklets are designed to have the covers colour-coded as
follows:








Booklet 1: red
Booklet 2: orange
Booklet 3: yellow
Booklets 4a and 4b: green
Booklet 5: blue
Booklet 6: purple
Booklets 7a, 7b and 7c: pink

Instructions
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Photocopy the cover on A4 paper of the correct colour.
Photocopy the booklet pages on A4 paper in the order they are
provided here.
Collate the cover and the pages, staple them using a long arm
stapler and fold in the middle to produce your A5 booklet.
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